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1. INTRODUCTION  

Communication has been identified as a serious problem to the advancement of the image of public 

schools in Cameroon. The development of education rests essentially on the improvement of its 

supply, demand and, notably, good management [1] Owing to the fact that information is either absent 
or insufficient since the information system is not organised, public finance archives are not stored 

and there is no existing regulation obliging the different interveners to vehicle information [2] public 

secondary schools in Cameroon suffer tremendously in terms of school management which infringes 

on the activities and projects carried out in the school, with due consequence on their image.  

The organisational chart of public secondary schools in Cameroon explains the gap in communication 

between the schools‘ stakeholders and the school which has an adverse effect on its image. The 

communications or public relations office is absent in the organisational chart of public secondary 
schools, which underrates communication as a major element in binding the three major systems of a 

school; namely, the community system, the management system and the technical system. According 

to [3], this kind of bureaucratic organisational approach leaves little room for staff participation in 

policy decisions and does not encourage free flow of communication. He adds that it places excessive 
emphasis on the chain of command which increases the social distance between superiors and 

subordinates [3, 4] and the internal and external stakeholders of the school.  

At the core of bureaucracy is the institutionalisation of power [4]. It takes away power from foremen 
and vests it in government policy and rules. It is no longer your immediate supervisor telling you what 

to do and why; it is the government [3, 4]. The immediate supervisor is merely enforcing the rules, not 

making them up. Bureaucratic control systematically rewards certain behaviours that support the 
control system itself. That is, it seeks to mould the behaviour of the worker.  

[5] asserts that the deeper concern with the totalitarian characteristics of bureaucratic control was, and 

is, the seemingly growing dissatisfaction of workers losing their autonomy as rules came to govern 
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everything from the direction of work, evaluation of work, reward and punishment of work and even 
the workers‘ behaviour at work.  

This situation is preoccupying in the Cameroonian setting as education analysts in Cameroon have 

stated that some laws, for example, part II, section 11 of law No 004/98 under the Cameroon 

education system, do not have specific criteria or performance indicators, hence their implementation 

and evaluation by school administrators become difficult, leaving room for unsatisfied workers within 

the system [6, p.53]. Furthermore, schools are run arbitrarily, guided by arêtes otherwise circulars 

which differ and/or are changed with the change of ministers. Without defined rules and regulations 

for operation, school culture is rather defined by individuals who themselves do not understand the 

principles of operation, leaving room for an undefined identity which is basically projected in the 

image of schools leading us to a query about the desired identity of public secondary schools 

following the  school administrator‘s perspective. This bureaucratic constrains are as a result of 

administrative dependence. According to [7] and [8] they are dependent on tax-supported government 

agencies, administratively dependent and are relatively cheap in terms of fees and therefore harness 

larger populations of students. 

[9] assert that from reports of disappointing academic performance to shockingly violent acts by a few 

students, schools have had an overabundance of negative publicity in the past several years. They 

lament that some of these stories have been legitimate, fair, and carefully reported; others unfair, 

poorly done, and sensationalised. Nevertheless, schools are left to deal with the resulting images and 

impressions, justified or not [9].  

This is the case with most secondary schools in Cameroon, be it public or private. The public schools 

are mostly left to wonder about stories reported about them by the media and the rumours that 

circulate still about them. Grievous incidents such as the murder of a young man by students of 

Baptist High school, Buea, suspected of being a thief [10]; the stabbing to death of a Lower Six Arts 

student of St. Joseph‘s College, Sasse, Buea, by a Form Five student of the same college [11]; the 

Principal of Government Bilingual High School (GBHS) Nkambe being slammed an 11-year jail term 

by the Fako High Court for child trafficking [12; and  positive events like a 13-year-old student of 

GBHS Etoug-Egbe, Yaounde  winning the prize of the best speller in the annual edition of the  

spelling competition [13] need to be communicated through proper communication channels to boost 

the image and clarify the doubts of the different stakeholders involved with the school.   

[14] stipulates that poor communication accounts for over one-third of the problems of any social 

organisation such as education. He notes that it is an axiom that the adequacy and appropriateness of 

information and its communication determines to a great extent the way people perceive and react in 

any human organisation. The process of communication in any organisation involves four major 

elements (sender, message, medium and receiver), each of which is crucial to the life of the 

organisation and cannot operate in isolation. [14] clarifies this point by stating that both the channel 

(medium) and feedback are aspects of the medium which is created by the environment of the sender 

and the receiver.  He further cautions that every administrator must watch his/her language of 

communication because it can cause deficiency between the sender and the receiver. The receiver 

often translates the message according to his/her thoughts, desires or attitudes; hence communication 

processes must be thoroughly planned, prepared and couched in simple, easily understood 

terminology[14]. Public secondary schools in Cameroon can improve on the quality of school 

infrastructure, school discipline, curriculum, and teaching standard if they engage with their 

stakeholders through strategic communication. By becoming more accountable, by relating and 

creating linkages and partnerships with the school community and the alumni, public secondary 

schools could raise funds for the local school projects; publicising the core components of the school 

will also promote their unique identity which definitely will reflect their image. This study therefore 

seeks to understand how public secondary schools in the South West region of Cameroon 

communicate with their stakeholders by examining to the following research questions: 

 What is the relationship between PSS in the SW region and the media? 

 What are the means of communication used by PSS in the SW region of Cameroon? 

 How satisfied are PSS stakeholders‘ with the varied means of communication used by PSS?  
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 How accountable are PSS to their stakeholders? 

2. LITERATURE REVIEW 

2.1. School Communication and Stakeholders  

This study makes use of the systems/stakeholder‘s theory as well as the [15] corporate 
identity/corporate image model. These different theories and models share the premise that 

organisations must concern themselves with their environment to survive [16] and the way 

organisations present themselves to its stakeholders (corporate identity) may influence the 
stakeholder‘s perception of the organisation (corporate image) [15, 17]. 

A stakeholder is considered an individual or a group of individuals in the community who have a 

vested interest in what is occurring for overall success. Stakeholders can be anyone actively involved 

in welfare and success of the school. Stakeholders are key to the success of the students, school, 
board, or any other school entity. Therefore, stakeholders consist of students, parents, school staff, 

district staff, school board, taxpayers, business community, and other community members. The 

internal and external stakeholders have different roles, but are both key to long-term success of the 
school. The internal stakeholders are those who work directly within the school. The external 

stakeholders are outside the school and generally have a vested interest, but are not affiliated with 

school [18].  

Stanford Research Institute (SRI) defines stakeholders as those groups without whose support the 

organisation would cease to exist [19]. Theoretically, the widespread adoption of the stakeholder 

perspective in business marks a move away from the neo-classical economic theory of organisations 

to a socio-economic theory within which the stakeholders‘ perspective is embedded.  The neo-
classical economic theory suggests that the purpose of organisation is to make profits in their 

accountability to themselves and shareholders and that only by doing so can business contribute to 

wealth for itself and for the society at large [20]. The socio-economic or stakeholder theory suggests, 
in contrast, that the notion of accountability in fact looms larger: to other groups outside shareholders 

who are more important for the continuity of the organisation and the welfare of the society [21]. This 

study appeals to the socio-economic dimension of the stakeholder theory 

The stakeholder model assumes that all persons or groups with legitimate interests in an organisation 

do so to obtain benefits and there is in principle no priority for one set of interests and benefits over 

another.  The theory further assumes that all those groups that have legitimate stakes in the 

organisation, whether purely financial, market-based or otherwise, are recognised, and the relationship 
is not linear but one of interdependence. The stakeholder management model recognises the mutual 

dependencies between organisations and various stakeholding groups- groups that are themselves 

affected by the operations of the organisation but can equally affect the organisation, its operations 
and performance [22].  

[22] further asserts that the interests of stakeholders are intricately varied and at times at odds with 

one another. Hence, it is essential that an organisation such as a school provides each stakeholder 

group with specific information and builds a strong reputation across exchanges with all these 
stakeholders. In order to do so, [23] recommends that communication practitioners start with 

identifying and analysing the organisation‘s stakeholders and their influence and interest in the 

organisation. In this way, [23] explains that they have a clearer idea of what the information needs of 
stakeholders  are, what specific positions they have on an issue or in relation to a corporate activity, 

and what kind of communication strategy needs to be used to maintain support or counter opposition. 

[14] asserts that education is one of the organisations whose functions depend on effective 
communication among those concerned. He reiterates that apart from the need of effective 

communication and coordination in the management structure, the basic function of education relies 

almost entirely on communication among teachers and students and coordination among various 

organisational structures and levels. However, he laments that no element of administration is taken as 
much for granted, mistaken, misused and poorly understood as the element of communication. 

Public schools need to realise that building a positive relationship with their stakeholders is a leeway 

to building a positive image for their schools. Relationship building entails building a conducive 
climate for employees who transcend such climates to the external environment. This idea is 
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supported by many public relations scholars [24, 25, 26, 27] who acknowledge that among the 
different strategic publics that organisations are facing, employees are no doubt the ones with whom 

organisations have the closest connection. Employees are spokespersons and ambassadors who 

represent organisations in the face of strategic publics [26].  With the aid of social media, employees 

are becoming empowered, constructing their own information networks and dialogues. With the 
ubiquity of information, people talk about organisations both inside and outside [28]. Effective 

employee communication, which nurtures favourable employee attitudes, contributes not only to job 

satisfaction, organisational performance, and achievement of organisational goals [29, 30, 27, 31], but 
also helps protect organisational reputation in a turbulent environment because employees are viewed 

as credible sources to external stakeholders [24, 27, 32]. 

Communication could be seen as a system binder, the reasons being that, on the one hand, 
communication strives to integrate all other subsystems in a way that creates internal stability of the 

social system.  On the other hand, communication is seen as a link with the environment which 

permits the system to cope with changes in environmental forces. According to [16], communication 

acts not only as a stimulus for action, but is also a control in coordinating mechanisms, in a way of 
tying decision centres in the system into a synchronised whole. From this standpoint, it is useful to see 

a system in terms of a communication network.  For example, one could visualise a decision as a 

communication process.  Decisions only occur when people receive some kind of communication that 
might have been combined from different sources.  By transferring the results to a subsystem, there is 

communication.  When this is treated as a whole, the different subsystems of communication will 

again form a communication network of the system.  This network acts as a path through which 

information about one system is transmitted to the subsystem [33].  

In the case of secondary schools, the external stakeholders either give the system opportunities or 

impose constraints on it.  Therefore, there should be a mechanism put in place when the organisation 

perceives an external change [33].  Such mechanism will enable the organisation (system) to identify 
environmental changes and deal with them appropriately and adequately. [16] refers to such processes 

as adaptive mechanisms and adds that the efficiency of such mechanisms will depend on the 

competence of the communication system which serves as a sensory element, gathering information 
about the environment and feeding it into the system to be used by the control centre for decision-

making purposes. That is public relations (PR) activities such as environmental scanning which brings 

information into the system and external communications which send information into the 

organisational environment serve as feedback functions that help the client systems interpret their 
environments in order to maintain homeostasis [34]. Therefore, if communication strategies used do 

not succeed to identify and gather information about environmental changes, some vital decisions 

would not be made and even when such information is identified and gathered but is not transmitted 
swiftly and correctly to the control centre, the decisions will not be timely and  may even turn out to 

be inappropriate.  This therefore means that the tendency of any organisation to witness an improved 

image would largely depend on the efficiency of its communication systems. 

2.2. Corporate Communication Means 

[35] define corporate communication as a term that encompasses all the ways in which an 

organisation communicates with different parties. [17, p.26] employs similar definitions of corporate 

communication as "an instrument of management by means of which all consciously used forms of 
internal and external communication are harmonised as effectively and efficiently as possible, so as to 

create a favourable basis for relationships with groups upon which the organisation is dependent". 

Corporate communication can be both controlled and uncontrolled in its nature. Thus, all the 
messages emanating out of the organisation, all that it produces, and all the activities it takes part in 

shape the perceptions the stakeholders have of the organisation. What this means is that everything 

the organisation does has an effect on how it is perceived, whether it be positively or negatively. 

Therefore, it is imperative for every organisation to recognise the importance of controlling 
communication in the same vein as controlling other resources [35, p. 49-71]. [36] defines 

administration as the means by which formal goals are achieved through cooperative human efforts. 

The basic functions and roles of the management cannot be conducted without communication. 
Planning, organising, coordinating, budgeting, monitoring and other related activities cannot be 

coordinated, harnessed and their goals achieved without communication. 
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[37] argues that the consideration regarding the term ‗Public Relations‘ in schools is due to the lack of 
expertise and lack of specialist training. He explained that it had been ignored in the past as little 

attention had been given to it and still it is considered that this skill can easily and cheaply be acquired 

by school managers [38]. [39] quoted a principal who said that her ―Aim is to describe what is going 

on inside the school in order to let parents choose to use reliable information instead of gossip‖. The 
purpose of publicity and public relations, from an educational institute‘s point of view, is to keep the 

public in touch with the institution [40]. Schools greatly emphasise public relations in order to obtain 

media exposure and publicity instead of paid advertisements. Schools‘ marketing policies largely 
depend on press coverage of their activities that will ultimately promote their brand name and image. 

Thus, they may be in a position to attract prospective students [41].  [42] said that most English 

principals advertise their school‘s events in the press to position their school in the local community. 
[43] indicated that many schools, through their good work publicized by the press, make good 

relationships with the local media. [44] said that most dynamic school principals considered the press 

as an environmental management strategy. They recognised the fact that good public relations have 

strong influences on parental judgments of local schools.  

[14] defines communication as a process of sending and receiving messages, information, ideas, 

instructions or intentions and is therefore necessary for linking together the various departments, 

programmes, activities and services in the organisation.  According to [14], communication in schools 
encompasses all forms of interpersonal contacts, written and unwritten, arising from the 

organisational flow chart purported to: 1) maintain association with the community in which the 

institution stands, 2) show concern for the development of each child who is at the centre of the 

educational process, 3) facilitate personnel efficiency and effectiveness, 4) enhance the daily school 
routines and programmes, 5) succour the utilisation of the available school resources, budget and 

accounting procedures, 6) update the evaluation of school educational programmes, and 7) solve the 

individual and group problems of school personnel and promote staff development 

[45, p16] considers communication as ―the interchange of facts, thoughts, value judgements and 

opinions that may take many forms, such as face-to-face conversations, telephone calls, informal and 

formal meetings, conferences, memoranda, letters, report tabulations, VDU (Video Display Unit) 
transmission and so on.‖ He underlines that whatever the process, good communication results when 

the sender and receiver are in accord over the meaning of a particular message. 

Secondary schools in Cameroon should realise that using the appropriate message and medium of 

communication is a tool in enhancing the image of a school and in winning support for its projects. 
The medium for communicating with the different stakeholders of the schools may vary. [46] 

proposed various venues through which the school may reach its publics, including school assembly, 

bulletin board, letters and memoranda, staff meetings, school rules and regulations, and PTA 
meetings. [47] further urges public secondary schools to create multipurpose viewbooks and other 

promotional materials such as brochures and fliers that could be attached as appendices and sent out 

to local businesses for annual fund solicitation and grant applications. They could also be used as 
appeal to parents who have just moved into the region, enlighten people about school programmes, 

location, virtues of the school, stellar athletic teams, quality of teachers and staff. [47] concludes that 

viewbooks and school websites can serve as a school‘s silent weapon – as long as they are of 

professional quality, honest and informative. According to [48], school leaders on their side display 
the responsibility of communication when they set up and preside over informal, biweekly, after-

school discussion sessions at which teachers can discuss their concerns. The school leader 

demonstrates the responsibility of communication when he/she initiates a monthly newsletter 
distribution to all faculty members, parents, and community leaders describing significant decisions 

he/she has made or is considering about the institution.      

However, the acceptance of a digitalised world, which is evident in Cameroon secondary schools 

today, through the teaching of information technology, calls for the need for schools to adapt to the 

ever-changing situation by creating their own websites which have the capacity to communicate with 

the internal and external stakeholders. ICTs have remained the backbone through which education is 

enhanced, but very few public secondary schools in Cameroon have a multimedia centre, not to 

mention accessible internet connections within their school campuses. [49] alleges that after the 

introduction of ICTs into education by President Paul Biya in 2001, very few multimedia resource 
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centres (MRCs) have been created in public secondary schools. He lamented that these projects rely 

mainly on external funding, thus calling their sustainability into question. Moreover, public secondary 

schools have poor purchasing power, and no budget has been allotted to support ICT-related activities 

in schools. Most computers used in schools are donations [49]. [50] assert that people have to access 

knowledge via ICT to keep pace with the latest developments. ICT can be used to remove 

communication barriers such as that of space and time [51] and allow for the creation of digital 

resources like digital libraries where the students, teachers and professionals can access research 

materials and course materials from any place at any time [52]. Such facilities allow the networking of 

academics and researchers and hence sharing of scholarly materials [49] which helps increase the 

school‘s visibility and impacts its image. Public schools need to canvass for sponsorship and 

donations of ICT tools by creating partners in order to embrace the benefits of this technological 

innovation. [27] carried out an open interview of 147 employees of a multi-campus university view of 

information flow from top administration and found that e-mail and website were interesting 

mentioned as preferred sources to receive information from school administration. They explained 

that although e-mail is efficient for information exchange, the preference for communication among 

all groups of employees was face to face interpersonal dialogic interactions. Meetings despite 

acknowledged as time-consuming is valued as a channel for feedback and provides face time with top 

managers while electronic channels if used thoughtfully can flattened the traditional hierarchical 

structure of internal communication and give employees at all levels of the school the sense of hearing 

things first hand from the top [27]. [18] cited different means which schools communicate with their 

stakeholders in the United States including parent-teacher conferences, open houses, and report cards, 

curriculum nights, home visits, newsletters, orientations, web pages, email blast. However, [18] 

explains that some schools are often heavily influenced by social media forms such Facebook, 

Twitter, and Instagram which is hardly the case in the Cameroon setting. For stakeholders, two-way 

communication helps to strengthen collaborative partnerships. These partnerships can eventually be 

very beneficial for student academic success. The main emphasis is placed on providing relevant 

timely information to external stakeholders [18].   

3. MATERIAL AND METHODS 

3.1. Research Design 

This research contains a mixed method design; a mix or combination of qualitative and quantitative 
research techniques, methods and concepts within a single study [53, 54, 55]. A mixed method design 

can be highly valuable in comparison to a single method as it can address complex research questions 

and enables researchers to gather a richer and stronger set of evidence [55].  This research makes use 

of the concurrent procedures of mixed methods in which the researcher converges quantitative and 
qualitative data in order to provide a comprehensive analysis of the research problem. In this design, 

the investigator collects both forms of data at the same time during the study and then integrates the 

information in the interpretation of the overall results. Also, the researcher nests one form of data 
within another and larger data collection procedure in order to analyse different questions or levels of 

units in an organisation [54].  Data was gathered quantitatively in the form of a cross-sectional survey 

using questionnaires, and qualitatively in the form of an open-ended questionnaire. According to [56], 

surveys include cross-sectional and longitudinal studies using questionnaires or structured interviews 
for data collection, with the intent of generalising from a sample to a population.  

3.2. Sampling Procedure and Sample Size  

Public secondary schools under the general section in the South West Region were stratified into 

groups according to divisions (6 groups). Each group was then divided into two according to rural and 

urban settings (12 groups). Urban and rural schools were recognised in terms of their development 

and age. A simple random sampling method was then used in selecting 12 schools using the lottery 

method from the 12 groups; 6 rural and 6 urban schools, one per category from each division. Based 

on the lottery method, the names of rural and urban schools from each division were written on paper 

and folded. The folded papers were then put in 12 boxes representing the 12 groups and well stirred. 

A tag was then drawn from each box until we arrived at 6 rural and 6 urban schools according to 

division as represented in table 2. The gender breakdown was also based on proportion.  Students 

were randomly selected from Forms, 4, 5 to Lower Sixth and Upper Sixth classes of each school.  
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These classes were purposively sampled owing to their duration in that school which gives them 

knowledge about the activities of the school.  

The researcher conveniently sampled 2 school administrators, 5 teachers and 5 parents per school 

within the 6 divisions  (2x12schools; 5x12 schools; 10x12 schools) giving a sample size of 24 school 

administrators, 60 teachers and 60 parents for the study.  The sample size for students was estimated 

using sample calculation for one proportion with the support of EpiInfo 6.04d [57] as explained by 

[58]. 

n=
𝑁𝑍2𝑃(1−𝑃)

𝑑2 𝑁−1 +𝑍2𝑃(1−𝑃)
 

Where N=total population, Z= Z value corresponding to the confidence level, d= absolute precision, 

P=expected proportion in the population, n effective=n*design effect. The prospected prevalence is 

50% for an optimal sample size. The precision considered is 5%, a design effect (marginal error) of 1 

given that simple random sampling was used to select the schools. For a total study population of 

public grammar secondary students in the South West Region of 49115 (Regional Delegation of the 

South West, 2012/2013), the sample size at 95% CI estimated as explained above is 1162. This 

sample size is shared proportionately to size, to the divisions and schools. 

Table1.  Distribution of sample by Division 

Division Total number of students Sample size 

Fako 7536 178 

Manyu 9578 227 

Kupe Manengouba 6831 162 

Ndian 520 12 

Lebialem 6573 156 

Meme 18077 428 

Total 49115 1162 

At the end of the data collection procedure, a code guide was designed and questionnaires were coded 

by 6 coders in order to ensure inter-coder and intra-coder reliability. 1094 students, 20 school 

administrators, 48 teachers and 55 parents completed the survey. Data were made essentially 

categorical variables and they were analysed using frequencies and proportions and Multiple 

Response Analysis to aggregate responses within conceptual components. To ensure the validity of 

the tools, the researchers submitted the questionnaires to research experts. This involved assessing the 

consistency of the questionnaire to the research objectives. Reliability of research instrument was 

assured by carrying a pilots study as well as applying Cronbach Alpha reliability analysis. Chi-Square 

test was used to compare proportions for significant difference and to measure the association 

between categorical variables.  The collected data were analysed quantitatively using Statistical 

Package for Social Sciences (SPSS version 21.0) and qualitatively using thematic analysis.   

4. RESULTS AND DISCUSSION  

4.1. Public Secondary Schools relation with the Media 

4.1.1. Journalists’ Attitude towards Public Secondary Schools 

In overall, 58.3% of the journalists had negative convictions/beliefs toward public secondary schools, 

with 26.9% who neither agreed nor disagreed (neutral). However, just 33.3% (3) of the journalists 

agreed that their attitude toward public secondary schools is positive, followed by 22.2% (2) of equal 

weight who agreed that the management of public secondary schools is welcoming and prefer to relate 

with public secondary schools to relating with private secondary schools. In the same trend, just 

11.1% (1) of the journalists judged the image of public secondary schools to be very good. 

Journalists for the majority had a negative impression of public secondary schools, with a proportion 

of 58.3% as against 22.2% for those who had a positive impression and this difference was 

statistically significant (χ2-test: χ2=11.80; df=2; P=0.003) indicating that journalists have a weak 

relationship with public secondary schools. 
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Table2.  Journalists’ attitude towards public secondary schools 

Items Agree Neutral Disagree N 

My stance/attitude towards public secondary schools is positive  33.3%(3) 22.2%(2) 44.4%(4) 9 

The management of public secondary schools is welcoming  22.2%(2) 22.2%(2) 55.6%(5) 9 

I prefer to relate with public secondary schools to relating with 

private secondary schools 

22.2%(2) 22.2%(2) 55.6%(5) 9 

The image of public secondary schools is very good 11.1%(1) 11.1%(1) 77.8%(7) 9 

MRS 22.2%(8) 26.9%(7) 58.3%(21) 36 

χ2-test: χ2=11.80; df=2; P=0.003. 

4.1.2. Journalists’ Characterisation of Media Usage in Public Secondary Schools 

On aggregate, 40.3% of the journalists appreciated the use of media by public secondary schools, with 

23.6% who refused to take sides; but this difference was not statistically significant enough (P>0.05) 

to deduce that the media has a good relationship with public secondary schools. 66.7% (6) and 55.6% 

(5) of the journalists agreed that journalists have been invited to be guest speakers in students‘ 

activities and career orientation forums and public secondary schools often invite the media to their 

school programmes for coverage respectively. This is followed by the analysis with equal weights of 

44.4%(4) that some public secondary schools have a media relations policy that outlines a partnership 

between the school and the media; public secondary schools often send information about their 

upcoming school activities to media houses and journalists are invited to train students to look for and 

write news items on happenings around them for publication in their media organs (journalism club). 

Finally, 33.3% (3) and 22.2%(2) of journalists also agreed that public school management uses the 

media to address pertinent issues related to the school and that public secondary schools have a 

programme(s)/page(s) reserved for them in media organs, with just 11.1%(1) of them appreciating the 

fact that public secondary schools have a good relationship with media organs. 

Table3.  Journalists’ characterisation of media usage in public secondary schools 

Items Agree Neutral Disagree N 

Some public secondary schools have a media relations policy 

that outlines a partnership between the school and the media 

44.4%(4) 33.3%(3) 22.2%(2) 9 

Public secondary schools often send information 

(announcements) about their upcoming school activities  to my 

media house   

44.4%(4) 22.2%(2) 33.3%(3) 9 

Public secondary schools often invite the media to their school 

programmes for coverage 

55.6%(5) 33.3%(3) 11.1%(1) 9 

Public secondary schools have a programme(s)/page(s) 

reserved for them in  media organ   

22.2%(2) 11.1%(1) 66.7%(6) 9 

Public secondary schools have a good relationship with the 

media 

11.1%(1) 44.4%(4) 44.4%(4) 9 

School management uses the media to address pertinent issues 

related to the school  

33.3%(3) 11.1%(1) 55.6%(5) 9 

Journalists have been invited to be guest speakers in students‘ 

activities and career orientation forums 

66.7%(6) 11.1%(1) 22.2%(2) 9 

Journalists are invited to train students to look for and write 
news items around them for publication in their media organs 

(journalism club) 

44.4%(4) 22.2%(2) 33.3%(3) 9 

MRS   40.3%(29) 23.6%(17) 36.1%(26) 72 

χ2-test: χ2=3.25; df=2; P=0.197 

4.1.3. Effect of Journalists’ Attitude on Media Usage by Public Secondary Schools 

The attitude of journalists had a weak and non-significant impact on media usage by public secondary 

schools (r=0.198, P=0.609), therefore implying that a positive attitude of journalists toward secondary 

schools could slightly trigger PSS usage of the media. In other words, journalists‘ attitude has little 

effect on media usage by public secondary schools implying that journalists‘ attitude has an effect on 

media usage by public secondary schools. 
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Table4. Effect of journalists’ attitude on media usage by public secondary schools 

 Usage of media score 

Attitude score journalist Correlation Coefficient (r) 0.198 

Sig. (2-tailed) .609 

N 9 

4.1.4. Discussion  

a) PSS Communication Indicators 

 Journalists‘ relationship with public secondary schools 

 Journalists‘ attitude on media usage by public secondary schools 

Results reveal a weak relationship between public secondary schools and the media (χ2-test: 

χ2=11.80; df=2; P=0.003) and shows that the attitudes of media practitioners have a weak impact on 

media usage by PSS. This study therefore concludes that school administrators in PSS have not 

realised the importance of communicating their activities and increasing the visibility of their schools 

through the media as well as creating good relations with media practitioners. Political and economic 

reasons could account for this indifference in relations. Since public schools are run by government 

with tax payers‘ money [7, 8], and  given the dependence of these public secondary schools on the 

administration [8], little flexibility is involved in the management and projection of school activities 

to stakeholders. Hence, PSS do not see the need to create a strong relationship with the media since 

they hardly compete for students given their low tuition fees and high demand.  However, the most 

salient element of the crisis management plan is to determine how the school will behave towards the 

media, and how much information will be passed on which often is dependent on the good relations 

that the school has with local journalists (www.teachernet.gov.uk).   

4.2. Availability of Means of Communication used by Public Secondary Schools: Administrators’ 

Perspective 

4.2.1. Communication Means Used by Schools to Communicate with Stakeholders 

School administrators from the 12 schools cited meetings (“the stakeholders meet twice a term to 

discuss the different measures to be adopted to improve on the morals, discipline and performance of 

the students”) as the most used means of communication between the schools and their stakeholders, 

followed by phone calls and radio correspondence and letters (“through correspondence (letters) to 

parents”) as well as emails (“e-mail to ex-students”) which are used mainly to communicate with 

school alumni. A majority of the schools do not have websites (12) and for those who do, the 

administrators assert that it is hardly used to communicate with the stakeholders. Most of the school 

administrators‘ believe that public secondary schools need a school website for imagery (“Yes, to sell 

the image of the school”), information (“Yes, keep the public informed of what is happening in the 

school”), and communication (“Yes, this will facilitate communication within and out of the 

environment and enhance the solutions of many problems affecting learning-teaching process”) and 

to be known internationally (―of course, if they say the world is a global village, my school should not 

be left out”).  

Table5. Thematic analysis of communication means used by schools to communicate with stakeholders 

Code  Code Description  Groundi

ng  

Quotation 

How does your school communicate with its stakeholders? 

Audio-visual  Video Communication whereby 
school uses images and words 

across distance 

0 
 

Audio Communication whereby school 

uses only verbal communication 

across distance 

4 

―through radio‖ 

―phone calls‖ 

Print  Communication on paper within 

and out of school 
3 

―through correspondences (letters) to parents‖ 
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Meeting Communication in an assembly 

within and out of  school 

8 

―regular meetings with stakeholders‖ 

―the stakeholders meet twice a term to discuss 

the different measures to be adopted to improve 

on the morals, discipline and performance of 
the students ‖ 

―PTA meetings are called regularly so that the 

parents are actively involved where the 

government is not fully involved‖ 

―through the performance of the students 

(games, sports, extracurricular activities‖ 

Internet (website, 

e-mail) 

International communication of 

school philosophy 
2 

―e-mail to ex-students‖ 

Does your school have a website? 

Yes  My school has a website 3 ―yes but not widely used‖ 

No  My school does not have a website 12  

Do you think your school needs a website and why? 

Imagery  To enhance the identity of the 

school across boundaries  
4 

―Yes, to sell the image of the school‖ 

Information  Provide and access information 

about the school activities 
5 

―Yes, keep the public informed of what is 

happening in the school‖ 

Communication  Exchange of ideas between the 

school and the community 

5 

―Yes, this will facilitate communication within 

and out of the environment and enhance the 

solutions of many problems affecting learning-

teaching process‖ 

―yes, link the  ex-students and well-wishers to 

the school ‖ 

International  School should be known across the 

country  
5 

―of course, if they say the world is a global 

village, my school should not be left out‖ 

4.2.2. Availability of Communication Means in Schools as Perceived by Students and Teachers 

Analysis reveals that both students (95.2%) and teachers (85.4%) regard meetings as the most 

available means of communication by PSS. This is followed by viewbook/handbook for both the 

students (66.0%) and teachers (52.1%). However, the least available means of communication of PSS 

according to students is the newsletter while for teachers is also the newsletter (12.5%) and the school 
bus (10.4%). 

Table6. Availability of communication means in schools as perceived by students and teachers 

Medium of communication Students  N=1094 Teachers 

Viewbook/handbook 66.0%(722) 52.1%(25) 

Website  55.5%(607) 22.9%(11) 

Newsletter 32.8%(359) 12.5%(6) 

E-mail 53.3%(583) 31.3%(15) 

Telephone  40.7%(445) 45.8%(22) 

Meetings  95.2%(1041) 85.4%(41) 

School Bus 38.8%(424) 10.4%(5) 

Fliers/brochures 45.2%(495) 33.3%(16) 

4.3. Usage of Communication Means 

4.3.1. Usage of Communication Means among Students, Teachers and Parents 

Meetings are regarded as the most used form of communication between Public Secondary Schools 

and students (98.5%), teachers (100%), and parents (87.3%).  This is followed by annual 

reports/letters for students (83.9%), teachers (64.6%) and parents (65.5%).  Analysis further reveals 
that the least means of communication between PSS and their students is the television (80.5%) while 

for teachers it is the school bus (85.4%) and for parents television (94.5%) and e-mail (94.4%). 

Though the three most used channels of communication were the same for the three categories of 
stakeholders, the extent to which they used it differed significantly (χ2-test: χ2=14.79; df=4; P=0.005) 

indicating that the usage of communication means differs among students, teachers and parents. 
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Table7. Usage of communication means as perceived by students, teachers and parents 

Medium/ 

Frequency 

Students Teachers Parents 

Often Sometimes Never Often Sometimes Never Often Sometimes Never 

Newspaper 9.0% 

(98)  

20.6% 

(225) 

70.5% 

(771) 

4.2% 

(2) 

14.6% 

(7) 

81.3% 

(39) 

5.5% 

(3) 

16.4% 

(9) 

78.2% 

(43) 

 Radio 9.3% 

(102) 

17.3% 

(189) 

73.4% 

(803) 

2.1% 

(1) 

37.5% 

(18) 

60.4% 

(29) 

3.6% 

(2) 

21.8% 

(12) 

74.5% 

(41) 

Television 8.0% 
(87) 

11.5% 
(126) 

80.5% 
(881) 

8.3% 
(4) 

12.5% 
(6) 

79.2% 
(38) 

1.8% 
(1) 

3.6%  (2) 94.5% 
(52) 

E-mail 11.4% 

(125) 

16.4% 

(179) 

72.2% 

(790) 

10.4% 

(5) 

16.7%    

(8) 

72.9% 

(35) 

1.9% 

(1) 

3.7%  (2) 94.4% 

(51) 

School website 18.3% 

(200) 

19.5% 

(213) 

62.2% 

(681) 

4.2% 

(2) 

18.8% 

(9) 

77.1% 

(37) 

9.1% 

(5) 

7.3%  (4) 83.6% 

(46) 

Meetings (staff, school 

assembly, PTA) 

73.8% 

(807) 

23.7% 

(259) 

2.5% 

(28) 

68.8% 

(33) 

31.2% 

(15) 

0.0% 

(0) 

61.8% 

(34) 

25.5% 

(14) 

12.7% 

(7) 

Fliers/ 

Brochures 

26.6% 

(291) 

20.4% 

(223) 

53.0% 

(580) 

10.4% 

(5) 

43.8% 

(21) 

45.8% 

(22) 

12.7% 

(7) 

32.7% 

(18) 

54.5% 

(30) 

Newsletter  19.6% 

(214) 

19.7% 

(216) 

60.7% 

(664) 

8.3% 

(4) 

14.6% 

(7) 

77.1% 

(37) 

12.7% 

(7) 

14.5% (8) 72.7% 

(40) 

Annual reports/letters  59.3% 

(649) 

24.6% 

(269) 

16.1% 

(176) 

37.5% 

(18) 

27.1% 

(13) 

35.4% 

(17) 

34.5% 

(19) 

30.9% 

(17) 

34.5% 

(19) 

Memos  44.6% 

(488) 

15.5% 

(170) 

39.9% 

(436) 

12.5% 

(6) 

25.0% 

(12) 

62.5% 

(30) 

14.5% 

(8) 

23.6% 

(13) 

61.8% 

(34) 

School Bus 16.5% 

(181) 

15.0% 

(164) 

68.5% 

(749) 

4.2% 

(2) 

10.4% 

(5) 

85.4% 

(41) 

5.5% 

(3) 

5.5%  (3) 89.1% 

(49) 

MRS 26.9% 

(3242) 

18.6% 

(2233) 

54.5%(

6559) 

15.5% 

(82) 

22.9% 

(121) 

61.6% 

(325) 

14.9%

(90) 

16.9% 

(102) 

68.2%(4

12) 

χ2-test: χ2=14.79; df=4; P=0.005. 

4.3.2. Satisfaction with the Communication Means in Schools 

The most comfortable means of communication for students with the school is meetings with 68.6% 

followed by annual reports/letters (59.4%) with the least preferred medium of communication being 

the newspaper and radio with equal ratings of 34.6%. Teachers considered newsletters, fliers and 
brochures as their most preferred means of communication with the school, with equal ratings of 

93.7% although newsletters (62.5%) were considered as the more comfortable means of 

communication to fliers and brochures (58.3%). This is followed by e-mails and memos with equal 
ratings of 89.6% with the least comfortable means of communication being meetings (58.3%). The e-

mail was considered the most comfortable means of communication by teachers, with a percentage of 

81.3%.  Parents on the other hand were more comfortable with every means of communication with 

PSS and cited meetings (43.6%) as the most comfortable means of communication with the school 
followed by annual reports and letters (21.8%), with the least being e-mails (1.8%). 

Table8.  Satisfaction with the communication means in schools as perceived by students, teachers and parents 

Medium/ 

convenience 

Students Teachers Parents 

Comfort

able 

Partially 

comfort

able 

Not 

comforta

ble 

Comfo

rtable 

Partially 

comfort

able 

Not 

comforta

ble 

Comfor

table 

Partially 

comforta

ble 

Not 

comforta

ble 

Newspaper 34.6% 

(379) 

0.0% 

(0) 

65.4% 

(715) 

56.3% 

(27) 

25.0% 

(12) 

18.8% 

(9) 

7.3% 

(4) 

92.7% 

(51) 

0.0% 

(0) 

Radio 33.1% 

(362) 

1.6% 

(17) 

65.4% 

(715) 

56.3% 

(27) 

29.2% 

(14) 

14.6% 

(7) 

5.5% 

(3) 

94.5% 

(52) 

0.0% 

(0) 

Television 41.4% 

(453) 

1.7% 

(19) 

56.9% 

(622) 

50.0% 

(24) 

29.2% 

(14) 

20.8% 

(10) 

3.6% 

(2) 

96.4% 

(53) 

0.0% 

(0) 

E-mail 33.5% 
(367) 

1.7% 
(19) 

64.7% 
(708) 

81.3% 
(39) 

8.3% 
(4) 

10.4% 
(5) 

1.8% 
(1) 

98.2% 
(54) 

0.0% 
(0) 

School website 37.1% 

(406) 

2.4% 

(26) 

60.5% 

(662) 

54.2% 

(26) 

29.2% 

(14) 

16.7% 

(8) 

7.3% 

(4) 

92.7% 

(51) 

0.0% 

(0) 

Meetings (staff, 67.8% 0.8% 31.4% 35.4% 22.9% 41.7% 43.6% 56.4% 0.0% 
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school assembly, 

PTA) 

(742) (9) (343) (17) (11) (20) (24) (31) (0) 

Fliers/brochures 35.6% 

(389) 

2.3% 

(25) 

62.2% 

(680) 

58.3% 

(28) 

35.4% 

(17) 

6.3% 

(3) 

10.9% 

(6) 

89.1% 

(49) 

0.0% 

(0) 

Newsletter  37.0% 

(405) 

2.6% 

(28) 

60.4% 

(661) 

62.5% 

(30) 

31.3% 

(15) 

6.3% 

(3) 

7.3% 

(4) 

92.7% 

(51) 

0.0% 

(0) 

Annual 
reports/letters  

58.2% 
(637) 

1.2% 
(13) 

40.6% 
(444) 

41.7% 
(20) 

33.3% 
(16) 

22.9% 
(11) 

21.8% 
(12) 

78.2% 
(43) 

0.0% 
(0) 

Memos  48.3% 

(528) 

2.8% 

(31) 

48.9% 

(535) 

62.5% 

(30) 

25.0% 

(12) 

10.4% 

(5) 

18.2% 

(10) 

81.8% 

(45) 

0.0% 

(0) 

4.3.3. Discussion  

a) Usage of communication means as perceived by students, teachers and parents. 

School administrators from the 12 schools cited meetings as the most used means of communication 
between the schools and their stakeholders, followed by phone calls and radio broadcasts and letters; 

the latter being used mainly to communicate with school alumni. According to the school 

administrators, a majority of the schools do not have websites and for those that do, the administrators 

assert that it is hardly used to communicate with the stakeholders. 

On the other hand, quantitative results reveal that PSS use varied means to communicate with their 

stakeholders, including meetings, handbook, e-mail, and telephone. However, the preferred contacts 
for teachers included fliers and brochures (93.7%), newsletters and letters (93.7%), emails (89.6), 

memos (89.6%); with emails listed as the most comfortable means.  This finding can lead to the 

conclusion that though meetings which required immediate feedback were heavily cited as means via 
which schools communicate with teachers, students and parents, the preferred method of contact for 

teachers was the print publications which do not require immediate feedback. These preferred 

methods of contact for teachers could be explained by the school administrator‘s bureaucracy in the 

institutionalisation of power [3, 4] which at times impedes openness in the communication of ideas as 
well as dissatisfaction among teachers [5].  Hence, the majority of teachers preferred the printed 

version of communication (newsletters, memos, fliers, brochures, emails) which do not call for 

immediate feedback and direct face-to face contact as opposed to meetings revealed by school 
administrators as most used communication means.   

Though the three most used channels of communication by teachers, students and parents (meetings, 
annual reports/letters and memos) were the same, the extent to which they used them differed 

significantly (χ2-test: χ2=14.79; df=4; P=0.005). This could be due to the fact that each stakeholder 

has a different interest and influence in the school and so the degree to which the school institution 

communicates with them differs, as well as the communication strategy used [22, 23]. 

4.4. Communication between Schools and Stakeholders: School Accountability to Stakeholders 

4.4.1. Public secondary schools (PSS) in the SW Region accountability to their stakeholders 

(students and teachers) 

Overall, 55.7% of the students and 44.5% of teachers actually agreed with the indicators that 

measured the accountability of schools to stakeholders with 13.4% of the students neither agreeing 

nor disagreeing. 86.3% (944) and 78.0% (853) of the students and 81.3%(39) and 54.2%(26) of the 

teachers were of the opinion that their schools have open disciplinary discussions and sanction 
meetings with parents/students and the school management explains the mission, vision and values of 

the schools and they know what their schools represent in terms of logo, disciplinary measures, motto, 

rules and regulations and structure respectively. 61.9% (677), 61.7% (675) and 61.5% (673) of the 
students and 81.3%(39), 52.1%(25), 43.8%(21) of the teachers were also in support of the views that 

their schools have and make available a calendar of school activities, provide information about 

accomplishments and/or failures of the school, and ascertain that their schools have open house 
discussions with the council/community/partners/alumni of the school respectively. This was followed 

by 56.2%(615) of the students who also abide by the statements that their schools have a database for 

parents/guardians/teachers addresses (telephone, e-mail) which it uses to invite them for PTA 

meetings and other issues. This result was below the average for teachers 39.6 %( 19).   

Results further revealed that the students perceived that their school management averagely explains 

actions and decisions that may appear inconsistent, unfair and secretive 55.5% (607) and encourages 
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students/teachers to come with concerns, suggestions and ideas 54.7%(598). 15.9 %(174) chose to be 
neutral. The prior statement was below average for teachers 37.5 %( 18) with the later depicting an 

average score of 56.3% (27). 53.7 % (588) of students interviewed believed that their school had a 

department in charge of communication while only 27.1 %( 13) of teachers agreed with that remark. 

Just 28.4% (311) and 14.5% (159) of the students confirmed the availability of a dynamic website to 
inform community about the activities of the school and the school running radio/television 

programmes that deal with issues regarding their school. Teachers disproved these statements with 

equal percentages of 8.3%(4). 

In conclusion, teachers and students had almost the same level of satisfaction (P>0.05) and the 

difference between the satisfied and the non-satisfied was not significant (P>0.05), therefore revealing 

that public secondary schools (PSS) in the SW Region are not accountable to their stakeholders.  

Table9. Accountability of schools to stakeholders as perceived by students and teachers 

 Students Teachers 

My school  has a department in charge of communication. 53.7%(588) 27.1%(13) 

My school has a radio/television programme that deals with issues 

regarding the school 

14.5%(159) 8.3%(4) 

My school has and makes available a calendar of school activities 61.9%(677) 81.3%(39) 

My school has open house discussions with the 

council/community/partners/alumni of the school 

61.5%(673) 43.8%(21) 

My school has open disciplinary discussions and sanction meetings with 

parents and students 

86.3%(944) 81.3%(39) 

My school has a dynamic website to inform community about the 

activities of the school 

28.4%(311) `8.3%(4) 

My school has a database (record) of parents/guardians/ teachers 

addresses (telephone, e-mail) which it uses to invite them for PTA 

meetings and other issues 

56.2%(615) 39.6%(19) 

The school management encourages us to come to them with concerns, 

suggestions and ideas 

54.7%(598) 56.3%(27) 

Information about accomplishments and/or failures of the school are 

readily available 

61.7%(675) 52.1%(25) 

The school management explains actions and decisions that may appear 

inconsistent, unfair and secretive 

55.5%(607) 37.5%(18) 

The school management explains the mission, vision and values of this 

school and  I know what my school represents in terms of logo, 

disciplinary measures motto, rules and regulations, structure 

78.0%(853) 54.2%(26) 

MRS 55.7%(6700) 44.5%(235) 

χ2-test: χ2=2.64; df=1; P=0.104. 

4.4.2. Accountability of Schools to Stakeholders as Perceived by Students by Background Indicators 

In urban areas, PSS were significantly (P<0.05) more accountable to stakeholders, with a proportion 
of 57.9% as compared to 47.6% for the rural ones. The difference between first and second cycles was 

not significant. 

Table10. Accountability of schools to stakeholders as perceived by students by background indicators 

Indicator Categories Satisfied with the accountability of school Nresponses Chi-

Square Agree Neutral Disagree 

Setting 

type 

Rural 47.6%(1219) 12.0%(307) 40.5%(1037) 2563 χ 2=7.91 

P=0.005 Urban 57.9%(5481) 13.8%(1308) 28.3%(2682) 9471 

Cycle First cycle 54.8%(3878) 12.0%(852) 33.1%(2343) 7073 χ 2=0.54 

P=0.463 Second cycle (lower 

sixth and upper sixth) 

56.9%(2822) 15.4%(763) 27.7%(1376) 4961 

4.4.3. Parents Characterisation of Communication between Schools and Parents 

On aggregate, 56.8% making significantly the higher proportion (P<0.05) agreed with the indicators 

that measured communication between schools and parents with 9.3% neither agreeing nor 

disagreeing. However, majority of the parents, that is 83.6% (46), agreed that school formally invites 
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parents/guardians to PTA meetings with well-articulated agendas, followed by school notification of 

parents about their children‘s progress and that schools formally invite parents to disciplinary 

meetings of their children with equal weights of 69.1%(38). 58.2%(32), 54.5%(30) and 50.9%(28) 

further agreed that schools provide information about the calendar of activities for the academic year, 

give parents timely notice when the performance of their children is dropping, and when the child is 

stubborn or wayward, and the school managements encourage them and are open to concerns, 

suggestions and ideas. Finally, 49.1% (27), 40.0% (22) and 36.4% (20) also agree that schools provide 

information about their accomplishments, grading policies and explain actions and decisions that may 

appear inconsistent, unfair and secretive. 

Conclusively, parents demonstrated some level of satisfaction with the school accountability (P < 

0.05), therefore implying that public secondary schools (PSS) in the SW Region are accountable to 

their stakeholders, specifically parents. 

Table11. Parents Characterisation of communication between schools and parents 

Statements Agree Neutral Disagree N 

This school notifies parents  about their child's progress or 

insight on their improvement 

69.1%(38) 5.5%(3) 25.5%(14) 55 

This school gives to parents timely notice when the 

performance of their children is slipping/dropping  and 

when the child is stubborn or wayward  

54.5%(30) 3.6%(2) 41.8%(23) 55 

This school provides  information about the calendar of 

activities for the academic year 

58.2%(32) 3.6%(2) 38.2%(21) 55 

This school provides information on homework and 

grading policies 

40.0%(22) 5.5%(3) 54.5%(30) 55 

This school formally invites parents/guardians to PTA 

meetings with agenda well-articulated 

83.6%(46) 3.6%(2) 12.7%(7) 55 

This school formally invites parents to disciplinary 

meetings of their children 

69.1%(38) 12.7%(7) 18.2%(10) 55 

The school management encourages us to come to them (is 

open) with concerns, suggestions and ideas 
50.9%(28) 16.4%(9) 32.7%(18) 55 

Information about accomplishments and/or failures of the 

school are readily available 

49.1%(27) 16.4%(9) 34.5%(19) 55 

The school management explains actions and decisions that 

may appear inconsistent, unfair and secretive 

36.4%(20) 16.4%(9) 47.3%(26) 55 

MRS 56.8%(281) 9.3%(46) 33.9%(168) 495 

χ2-test: χ2=5.28; df=1; P=0.021. 

4.4.4. Parents’ Views on Communication between Schools and Parents by Background 

Indicators 

As far as parents‘ characterisation of communication between school and parents was concerned, the 

trend was positive in both rural and urban areas although in the rural areas parents were slightly more 

satisfied, with a proportion of 58.2% as against 55.1% in urban areas. However, this difference was 

not significant (P>0.05). 

In terms of public and private schools, parents were relatively more satisfied with private schools 

(66.7%) than with public schools (55. 1%);  but this difference was not significant (P>0.05). 

Table12.  Parents’ views on communication between schools and parents by background indicators 

Indicators Categories Satisfied with communication between schools and 

parents 

Nresponses Chi-

Square 

Agree Neutral Disagree 

Setting type Rural 58.2%(152) 10.0%(26) 31.8%(83) 261 χ2=0.13 

p=0.721 Urban 55.1%(129) 8.5%(20) 36.3%(85) 234 

Where are the 

children 

schooling 

Public 55.1%(233) 8.0%(34) 36.9%(156) 423 χ2=0.16 

p=0.693 Private 66.7%(48) 16.7%(12) 16.7%(12) 72 
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4.4.5. Discussion  

a) Public secondary schools (PSS) in the SW Region accountability to their stakeholders (teachers, 

students and parents) 

There is evidence that public secondary schools are somewhat accountable to teachers and students 

with the same average level of satisfaction (P>0.05); but the difference between the satisfied teachers 

and students and the unsatisfied was not significant (P>0.05), thereby leading to the conclusion that 

public secondary schools (PSS) in the SW Region are not accountable to teachers and students. The 

poor accountability is a reflection of the bureaucratic structure of most public secondary schools in 

Cameroon [3] whereby there is centralisation in the decision-making process, with decision-making 

concentrated at the top [24]. Also, results revealed that most of PSS do not have a communications 

department (teachers – 27.1% (13); students – 53.7% (588)) which could serve as a source of 

information circulation for the school stakeholders as purported by [3]. Hence, most often, relevant 

information about the school does not reach stakeholders who are thus left to depend on grapevine for 

communication, with its attendant effect on their perception of the image of PSS. [24], and many 

others have stated that public relations make organisations more effective by building relationships 

with stakeholders. They need to both disseminate to and seek information from their publics in order 

to operate successfully. When organisations forget or ignore the importance of public relations in their 

organisational structure, this may often result in dissatisfaction among their stakeholders. [22], [21] 

assert that organisations should be accountable to their legitimate stakeholders financially, socially 

(social responsibility, community involvement, labour involvement) as well as ecologically (reduction 

of harmful waste) as such accountability helps the organisation to be viewed favourably by the 

different stakeholders.  

However, Parents demonstrated some level of satisfaction with the school accountability (P < 0.05), 

therefore leading to the conclusion that public secondary schools (PSS) in the SW Region are 

accountable to parents. This accountability is evident in PTA meetings scheduled by School 

administration to communicate with parents about school activities 83.6% (46), updates about 

children‘s progress 69.1%(38) as well as invitation to disciplinary meetings of their children 

69.1%(38). Interpersonal communication dominates as a means of communicating with parents and 

this is supported by [14], [27] who emphasise that interpersonal communication is widely used by 

schools as it is the major determinant of stakeholder‘s attitude and behaviour. Also, parents are more 

satisfied with school accountability because schools consider them as key stakeholders that can 

influence the education of the child as well as the wellbeing of the school, hence PTA meetings to 

communicate with them regularly.  

5. CONCLUSION  

Stakeholders of Public secondary schools in the South West Region are not satisfied with the school‘s 

communication due to inadequacy of media relations policy, inadequate usage of the diverse medium 

of communication available in the schools, lack of strategic communication tools such as school 

websites necessary to increase the schools‘ visibility, as well as poor social policy which limits their 

interaction with their stakeholders. Hence, effective communication is necessary to disseminate 

school activities through various media. The powers of websites and social media have been 

recognised in the present society. Hence, studying the impact of each communication channel used by 

schools to reach their stakeholders could provide a guideline for educators; hence the recommendation 

for further research. 
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